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A Best Practices Guide

Note: The best practice guides were developed as part of the 2025 
Universal Social, Emotional, Behavioral, and Mental Health (SEBMH) 
Screening Legislative Report. This standalone document just includes the 
best practice guides and was created to enhance accessibility and support 
practitioners as they select, install, and implement universal SEBMH 
screening. 

The full report is available here: bit.ly/WAScreeningReport



OVERVIEW 
Addressing the social, emotional, behavioral, and mental health (SEBMH) strengths and 
needs of youth, begins with early detection. Universal SEBMH screening refers to the 
systematic and proactive assessment of social, emotional, and/or behavioral strength and 
risk indicators among all or a majority of students within a given educational setting (e.g., 
class, grade band, school, district) (SMART Center, 2025). 

The goal of universal SEBMH screening is to inform universal programming (Tier 1 
instruction and supports) and early identification of students who may need additional 
intervention beyond what is provided universally. Universal SEBMH screening is conducted 
so that student data are identifiable (e.g., by student name and other identifiers). Universal 
SEBMH screening is different from select or targeted screening procedures that are applied 
in response to when a student is already having difficulties and seeks to uncover more 
information. 

Comprehensive universal screening allows educators and mental health professionals to 
identify students who may require additional support and intervention. The best practices 
implementation guides serve as a resource and support that can be used by district and 
building leadership teams. These guides are intended to supplement your implementation 
process for universal screening. Your role is to contextualize the information and best 
practices to best serve your community.  Below, a brief description of each best practices 
implementation guide is introduced and described.  

UNIVERSAL SCREENING 

Best Practices Guidance 
Introduction 
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EXAMPLES FROM 
THE FIELD 

KEY COMPONENTS

ENGAGING FAMILIES, CULTURAL RESPONSIVENESS, PARTNERING WITH 
COMMUNITY-BASED ORGANIZATIONS, AND SUPPORTING STUDENTS WITH 
DISABILITIES: In this guide, key components and best practices for engaging with 
families, cultural responsiveness, partnering with community-based organizations, 
and supporting students with disabilities are included. This guide is essential for 
teams in the planning phase for universal screening.  

TOOL SELECTION, SOCIAL DETERMINANTS OF HEALTH, PRIVACY AND 
CONFIDENTIALITY: This guide includes best practices for tool selection, social 
determinants of health, and privacy and confidentiality. Key components addressed 
in this guide include guidance around FERPA and HIPPA, data security and storage, 
considerations for social determinants of health, and processes and practices for 
tool exploration and selection. This guide is essential for teams in the selection 
phase for universal screening.  

TRAINING AND PD: This guide includes best practices for supporting educators 
and a community with universal screening implementation. Key components 
addressed in this guide include training considerations, continuous improvement 
planning through coaching to support intentional implementation of universal 
screening. This guide is essential for teams in the scheduling phase of universal 
screening.  

IMPLEMENTATION AND LOGISTICS: This guide includes best practices for 
implementation and screening logistics. Key components include scheduling 
universal screening, alignment on a district assessment calendar, and practices 
around data accessibility. This guide is essential for teams in the scheduling phase 
of universal screening implementation.  

INFORMING TIER 1 AND AVAILABILITY OF SERVICES: This guide includes best 
practices for using universal screening data to monitor the health of your system, 
including your Tier 1, and availability of services. Key components addressed in this 
guide include importance of an effective Tier 1 system of supports, community-
based supports, and systems planning for follow-up and referral for students.  

Universal SEBMH screening is a way to get students 
the help they need. It’s something that could help 
people with the mental health challenges that are 
coming up for us right now.”

“
OSPI Model District Template: Student Social, Emotional, Behavioral, and 
Mental Health Recognition, Screening, and Response.  

https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fospi.k12.wa.us%2Fsites%2Fdefault%2Ffiles%2F2023-08%2Fmodeld1.DOC&wdOrigin=BROWSELINK
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fospi.k12.wa.us%2Fsites%2Fdefault%2Ffiles%2F2023-08%2Fmodeld1.DOC&wdOrigin=BROWSELINK


CRITICAL CONSIDERATIONS 

Screening vs Assessment: When we describe universal screening, it’s important to 
note the difference between data sources that districts currently complete and use. 
Universal screening is different than the Healthy Youth Survey, SEL assessments, 
targeted screening, and traditional referral methods for support. Universal SEBMH 
screening involves screening all youth in a school/district for early signs of 
psychological problems/presence of risk factors, as well as the presence of 
resilience factors and indicators of wellbeing (Romer et al., 2020). SEL assessment 
involves assessing the quality of students’ SEL competencies (e.g., interpersonal and 
intrapersonal knowledge, skills, attitudes, and mindsets) to guide instructional 
practice (Mckown 2020, CASEL Assessment Workgroup 2018). Targeted assessment 
involves evaluating behavior/abilities (e.g., anxiety, depression, substance abuse, 
suicide risk) for making a diagnosis/treatment recommendations (APA, 2020). 

Additional data sources: Universal screening data differs from the Healthy Youth 
Survey in that HYS data are not identifiable, therefore unable to be used to connect 
students to interventions and supports. Universal screening data are identifiable as 
a means of getting students connected to supports, if needed.  

Cultural Responsiveness: While a best practices brief has been explicitly 
developed for cultural responsiveness in universal screening implementation, you’ll 
notice key tips and considerations spiraled throughout all the best practices briefs 
that will offer guidance on this for each component of universal screening 
implementation.   
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OVERVIEW

Caregivers/family members, students, and 
community-based mental health providers 
should be included in your screening journey. 

There are multiple ways to engage families and 
students throughout the universal SEBMH 
screening process. During the planning and 
selection phase, districts typically form a team 
to identify a screening tool and plan for 
implementation; it is recommended that 
caregivers be included as part of this team 
(NCSMH, 2023; SAMHSA, 2019).  

UNIVERSAL SCREENING 

KEY CONSIDERATIONS 

CONFIDENTIALITY: Protecting student 
confidentiality and providing proper caregiver 
notifications are critical to maintaining trust and 
ensuring the contextual fir of universal screening. 
School districts should strategically consider and 
map out fundamental legal considerations 
regarding students’ education records, caregiver 
rights, and mechanisms to share student 
information for reporting and evaluation activities 
prior to implementation. 

PERMISSSIONS: There are two traditional 
approaches for caregiver permissions: opt-in 
(active) and opt-out (passive). Districts should 
consider local, state, and federal policy when 
designing their screening procedures.   
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DATE    TIME 

FEATURE NOT IN 
PLACE 

ALMOST YES 

Caregivers, Students, and Community Partners were 
included in the selection process. 

A plan for communications, confidentiality, permissions, 
and on-going feedback is implemented. 

EXAMPLES FROM 
THE FIELD 

CULTURAL RESPONSIVENESS
TIP 1  

Did you know that it’s culturally 
responsive to have a multi-
informant screening process? 

A helpful tip is to engage early and 
often to reduce caregiver concerns. 
Consider selecting the tool WITH 
families and/or offering focus 
groups to learn from and with 
families 

IMPLEMENTATION RECOMMENDATIONS 

Before: Provide caregivers with information via 
newsletters, brochure, registration packets, or 
information sessions has shown to increase parent 
participation and engagement 
(Villareal & Peterson, 2024). Relevant information 
includes, but is not limited to data security and 
confidentiality, purpose of screening, how data will be 
used, follow-up procedures, and behaviors that will be 
screened for (NCSMH, 2023; Ulmer et al., 2020).  

During: During the implementation phase, research 
suggests that the use of parent-report screeners can be 
used to start a conversation with families and thus foster 
and improve home-school collaboration (Garbacz et al., 
2021). Consider selecting a multi-informant tool that 
collects student, teacher, and family ratings.   

After: After screening, it is recommended that data-
based results and associated recommendations be 
shared with parents (Maike et al., 2018). During follow-up, 
schools may also integrate parents into interventions to 
support the students across multiple settings (Plath et al., 
2015). Finally, parents should be given the opportunity to 
provide ongoing feedback on screening implementation 
and follow-up (Illinois State Board of Education, 2023).  

IMPLEMENTATION FIDELITY CHECKLIST 

The following tool can be used for self-assessment used by a district or building leadership 
team for guidance on action planning around universal SEBMH screening.  
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OVERVIEW
Universal SEBMH screening is a foundational 
component for a tiered system of school-based 
supports and is a brief and effective method for 
assessing overall student performance across 
various levels, from district to class, helping 
schools and teachers design and assess the 
effectiveness of their core supports; while also 
connecting some students to more intensive 
supports, if needed. 

Universal screening is not a product, but rather 
a process for identifying students at risk of 
developing mental and behavioral health 
challenges (Twyford et al., 2010), as well as an 
evidenced-based and proactive method for 
monitoring universal (Tier 1) supports (Romer 
et al., 2020). 

This brief discusses considerations for 
selecting a social, emotional, behavioral, and 
mental health (SEBMH) tool and process that 
informs school-wide, classroom, and individual 
supports and interventions.  

UNIVERSAL SCREENING 

TOOL 
SELECTION 

KEY COMPONENTS 
Addresses the MENTAL HEALTH CONTINUUM: 
The goal of SEBMH screening is to generate new 
and useful information so that students can be 
better served in interventions that prevent or 
mitigate mental health challenges and promote 
resiliency; further, the most widely supported 
tools focus on social, emotional, and behavioral 
indicators that are consistent, accurate and 
applicable, and are associated with wellness 
and academic success (DPI, 2018; NCSMH, 
2020). For these reasons, it is important to 
consider selecting tools that address both risk 
and protective factors. 
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DATE    TIME 

FEATURE NOT IN PLACE ALMOST YES 

A representative team was used during the selection 
process. 

A team evaluated the need, fit, capacity for 
implementation, and the usability of the tool prior to 
selection. 

CULTURAL RESPONSIVENESS
TIP 1  

When selecting a universal 
screener, it is critically important to 
select a tool with a representative 
team including: various district 
departments, building 
representation, family and 
community partners. Consider how 
you will learn with and from 
families and students during the 
selection and implementation 
process. 

IMPLEMENTATION FIDELITY CHECKLIST 

The following tool can be used for self-assessment used by a district or building leadership 
team for guidance on action planning around universal SEBMH screening.  
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KEY COMPONENTS 

Addresses Community NEED & FIT: 
 What data are we already collecting? What do we

already know about our students? 
 How are the data currently used? Who uses the

data?
 Where are our gaps?
 What else do we need to learn?
 What languages are needed?
 What are existing policies related to screening?

Consent?
 Does the work align to our strategic plan and

community values?

Implementation CAPACITY & SUPPORT: 
 What other data systems/platforms are we using?
 How much time can we dedicate to training and

administration?
 What budgetary considerations do we have?
 What training and coaching supports are

available?
 What barriers can we anticipate?
 What else do we need to learn?



OVERVIEW 
Training for universal SEBMH screening involves systematic coordination for the district 
and building teams’ success.  The importance of training and ongoing coaching is two-fold: 
(1) ensuring educators and informants understand the need for universal SEBMH screening
and have a shared understanding of the goal and purpose for it (Romer et al., 2020); and (2) 
equipping teams, educators, and informants to complete the universal screener and use
the data to best support all students.

For universal SEBMH screening to be most effective, staff should be trained prior to 
implementation. This can lead to buy-in, feelings of support, and familiarity with the chosen 
screener (Brann et al., 2021; Chafouleas et al., 2024). At minimum, staff should be provided 
training on screening administration, scoring, and interpreting the screener prior to 
implementation (Romer et al., 2020).  Additionally, it is recommended that educators be 
provided with an instruction sheet to use as a quick reference during completion of the 
screener (Bran et al., 2021; Missouri DESE, 2018). Additional topics to address in staff 
trainings include bias-reduction/cultural responsiveness in screening, data confidentiality, 
child mental health, stigma reduction, communication of results to families, providing 
follow-up intervention, and data-based decision making (Dvorsky et al., 2013; Humphrey & 
Wigelsworth, 2016; Maike et al., 2018; Moore et al., 2024; SAMHSA, 2019). Last, but not 
least, staff will need ongoing coaching to support continuous improvement. 

UNIVERSAL SCREENING 
TRAINING & PROFESSIONAL 

DEVELOPMENT 
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KEY COMPONENTS 

Training: Engage families, students, and community members throughout the entire 
screening process, including training. This intentional collaboration leads to 
decreased stigma around screening, increased buy-in, and improved 
implementation. Training needs to include the following topics: (1) Screening 
foundations/overview; (2) Tool selection (if a tool is not already available); (3) 
Screening logistics and technical support for completing the screener; (4) Data 
analysis and problem-solving; (5) Connecting students to supports. 

Continuous Improvement: Ongoing coaching and technical assistance to guide 
educators and informants on the process are critical for successful implementation 
and differentiated supports for buildings that may be at different levels of 
implementation with SEBMH. 

CRITICAL CONSIDERATIONS 
Engaging families, students, and community members: Caregivers/family 
members, students, and community-based mental health providers should be 
included in screening process from the start. There are multiple ways to engage 
families and students throughout the universal SEBMH screening process. During 
the planning phase, schools typically form a team to identify a screening tool and 
discuss other logistics; it is recommended that parents/family members be 

EXAMPLES FROM 
THE FIELD 

We need resources and support to implement true, effective 
work. There is a lot of work we can do with staff training and 
resources that would help address the needs of all learners, not 
just the ones who know how to get by in school. Our school 
district would greatly benefit from specific training and 
resources on universal screening.” – School Leader 
 Universal screening guide sample
 Universal screening foundations PPT

“

https://smartcenter.uw.edu/wp-content/uploads/2025/06/Sample-School-District-Screening-Implementation-Guide-2.pdf
https://smartcenter.uw.edu/wp-content/uploads/2025/06/Screening_Overview.pptx


included as part of this team (NCSMH, 2023; SAMHSA, 2019). Research suggests 
that doing so can reduce parent concerns and/or stigma related to SEBMH 
screening, providing parents with information via newsletters, brochure, 
registration packets, or information sessions has also been shown to increase 
parent participation and engagement (Villareal & Peterson, 2024). Relevant 
information to share with parents includes but is not limited to data security and 
confidentiality, purpose of screening, how data will be used, follow-up procedures, 
and behaviors that will be screened for (NCSMH, 2023; Ulmer et al., 2020). During 
the implementation phase, research suggests that the use of parent-report 
screeners can be used to start a conversation with families and thus foster and 
improve home-school collaboration (Garbacz et al., 2021). After screening, it is 
recommended that data-based results and associated recommendations be shared 
with parents (Maike et al., 2018). During follow-up, schools may also integrate 
parents into interventions to support the students across multiple settings (Plath et 
al., 2015). Finally, parents should be given the opportunity to provide feedback on 
screening implementation and follow-up (Illinois State Board of Education, 2023).   

Cultural Responsiveness: Collaborating with families, students, and community 
partners is a start to ensuring cultural responsiveness in universal SEBMH 
screening. Additionally, it’s important to plan for training in how to be culturally 
responsive with universal SEBMH screening and the community you serve. Key 
considerations to this training component include bias-free scoring, examining bias 
and reducing racial disproportionality in screening data, and equitable access to 
supports.   

Supporting students with disabilities: Universal SEBMH screening includes all 
students, including those with disabilities (Villarreal & Peterson, 2024). Glover and 
Albers (2007) recommend that suitable screening administration, scoring, and 
interpretation be considered for students with disabilities. Modifications to 
screening administration should be incorporated as needed to ensure accurate 
comprehension of questions on student-report screeners, including reading 
screener items aloud, providing one-on-one support for screening, using visual 
aids, or using an interpreter (Eklund & Rossen, 2016; Vander Stoep et al., 2005; 
Villarreal & Peterson, 2024).      

SPIRALED TIPS

TIP 1 Make sure to include families/caregivers, youth, and community members 
on the district leadership team leading this work.  



TIP 2 Invite families/caregivers, youth, and community members to be part of 
professional development/training. Learning together as a collective can move the 
work forward and reduce concerns and stigma towards SEBMH screening.   

TIP 3 Training and PD should teach educators how to ensure suitable screening 
procedures for all students, including students with disabilities.   

 TIP 4 Training and PD topics on how to be culturally responsive in SEBMH 
screening are key. Topics should include bias-free scoring, examining bias and 
reducing racial disproportionality in screening data, and equitable access to 
supports. 

IMPLEMENTATION RECOMMENDATIONS 

Readiness: Readiness steps for universal SEBMH screening for the district and 
building teams is critical for effective implementation. District and building 
leadership teams should engage in data collection and intervention mapping. 

Team-Driven Implementation: Universal SEBMH screening requires a team-based 
approach. It should be done collaboratively with a leadership team that focuses on 
academic screening and SEBMH implementation. The role of a leadership team at 
the building and district level is to ensure a coordinated, systematic approach. A 
district leadership team is responsible for: (1) active coordination of and overseeing 
implementation efforts; (2) providing adequate funding, broad visibility, and 
consistent support; (3) coordination of training and coaching support for school 
leadership teams; and (4) SEBMH screening tool selection. 

Mental Health Expertise: Given their expertise in data-based decision-making, 
mental health, and confidentiality of data, in-house professional development can 
be led by school psychologists, school social workers, school counselors, or school 
nurses, thus reducing cost demand for districts (Dowdy et al., 2015; Levitt et al., 
2007; Moore et al., 2015; NCSMH, 2023NCSSLE, 2020;). Local universities can also 
provide training and facilitate the rollout or implementation of screening (CBPIS, 
2023; Lane et al., 2020; Verlenden et al., 2021; Wingate et al., 2018). 
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DATE 

FEATURE NOT IN PLACE ALMOST YES 

There is a district and building leadership team that 
focuses on SEBMH to guide universal SEBMH 
screening work. (Note: This does not need to be a 
newly created team. Leverage existing teaming 
structures to align and integrate this work.) 

Team is representative of caregivers/families, 
students, educators, administrators, school-based 
personnel with SEBMH expertise, and community-
based mental health providers are represented on 
the leadership team. 

Team is representative of multi-disciplinary 
departments across the district.   

The district has Education Staff Associates (ESAs: 
School behavior analyst, counselor, nurse, 
psychologist, and social worker) capacity to help 
lead this work, including training and PD.     
The district team has developed a training and 
coaching plan for universal SEBMH training for 
building leadership teams to engage in. 

IMPLEMENTATION FIDELITY CHECKLIST 

The following tool can be used for self-assessment used by a district or building leadership 
team for guidance on action planning around universal SEBMH screening.  
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OVERVIEW
Effective implementation of universal SEBMH 
(Social, Emotional, Behavioral, and Mental 
Health) screening requires careful planning 
around timing, frequency, and integration with 
the district's assessment schedule. Most 
commonly, sources recommend screening two 
to three times per year: fall, winter, and/or 
spring (Briesch et al., 2018; CPBIS, 2023; Lane 
et al., 2020; Ohio PBIS Network, 2016; Romer et 
al., 2020; SAMHSA, 2019) to evaluate Tier 1 
support systems. It’s important to note that 
frequency of screening may change based on 
screening tool developer recommendations 
(Dowdy et al., 2010; Glover & Albers, 2007; 
Kilgus & Eklund, 2016).   

Districts should also plan for scoring, data 
access, and ensuring students receive needed 
interventions promptly (Vander Stoep et al., 
2005). A well-thought-out process—from 
rationale to intervention—is critical. Large 
districts may benefit from phased rollouts, 
while smaller ones should focus on clear 
communication and continuous improvement. 
Aligning SEBMH with academic screenings on 
the district assessment calendar reinforces its 
priority and helps streamline the process. This 
communicates that SEBMH is a priority within 
the district. 

UNIVERSAL SCREENING 

IMPLEMENTATION 
& LOGISTICS 

KEY COMPONENTS 
District Calendar Alignment: Determine 
screening windows and timing/frequency of 
SEBMH screening that is integrated into an 
existing assessment calendar or aligned to 
academic assessments. 

Capacity: Consider the capacity of educators 
to help determine how many times a year 
schools will screen. 
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DATE    TIME 

FEATURE NOT IN PLACE ALMOST YES 
Universal SEBMH screening windows are aligned 
with academic screening windows.  

An assessment calendar exists with universal 
SEBMH screening windows integrated into it. 

EXAMPLES FROM 
THE FIELD 

Sample district assessment calendar 

CULTURAL RESPONSIVENESS
TIP 1  

Did you know that it’s culturally 
responsive to have a multi-
informant screening process? 

A helpful tip is to engage 
caregivers/ families and youth 
when determining screening 
windows and logistics. Get their 
insight on screening windows  
that might work best for them. 

IMPLEMENTATION RECOMMENDATIONS 

Scheduling Universal Screening: Aligning SEBMH 
screening with academic screening windows can help 
communicate the importance of SEBMH and can be 
easier for educators versus scheduling separate times to 
screen. If teachers are the informants, allow 4-6 weeks 
for teachers to get to know students’ stories, strengths, 
and needs before the first screening window.  

Assessment Calendar: Including universal SEBMH 
screening on the district assessment calendar can help 
communicate that SEBMH  
is a priority within the district. 

Data Accessibility: Practice rounds with data entry and 
accessibility can help the district work out any issues 
that may arise prior to having buildings engage in a 
formal screening process.  

IMPLEMENTATION FIDELITY CHECKLIST 

The following tool can be used for self-assessment used by a district or building leadership 
team for guidance on action planning around universal SEBMH screening.  
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OVERVIEW 
Prior to screening, it’s crucial for districts and schools to engage in a resource/intervention 
mapping process to determine the availability and access to services within the school. 
Resource/intervention mapping is a team-based process that involves identifying the 
available SEBMH supports and interventions within an organization (district, school, 
community, etc.) (Bruhn et al., 2014; Dvorsky et al., 2013; NCSMH, 2018). 

This process is key in helping organize and determine the services available for youth to 
access. Subsequentially, organizations can develop a comprehensive understanding of 
what resources/supports exist, how they are being used, and where gaps may exist in 
addressing students’ SEBMH needs.  

To best meet the needs identified by screening, schools should incorporate screening  
into a multi-tiered system of supports (MTSS) framework (Brann et al., 2021; Connors  
et al., 2021; Hoover & Bostic, 2021; Lane et al., 2020; Moore et al., 2023). Screening data 
can and should be used to help evaluate the effectiveness of Tier 1 within a MTSS.  

Having a strong Tier 1 (universal) system in place prior to screening likely reduces the 
number of students in need or appearing in need of more intensive services; these  
Tier 1 supports should meet the needs of approximately 80% of students (Lane et al., 
2010). For the remaining students, screening data can be used to inform Tier 2 (small 
group) or Tier 3 (individual) interventions (Lane et al., 2010). 

UNIVERSAL SCREENING 
INFORMING TIER 1 & 

AVAILABILITY SERVICES 
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KEY COMPONENTS 
 
Effective Tier 1: Having a strong Tier 1 (universal) system in place prior to 
screening likely reduces the number of students in need or appearing in need of 
more intensive services; these Tier 1 supports should meet the needs of 
approximately 80% of students (Lane et al., 2010). For the remaining students, 
screening data can be used to inform Tier 2 (small group) or Tier 3 (individual) 
interventions (Lane et al., 2010). 
 
Community-Based Supports: For students in need of more support outside of 
school-based interventions, referrals can be made to community agencies (NCSMH, 
2018; Wingate et al., 2018). However, a referral is not an intervention and a systems 
approach should include collaborative teaming structures between schools and 
community partners that ensures community partners participate across all three 
tiers of teaming, expanded systems teams review school and community data and 
select evidence-based practices together, and outcome data is collected and used 
to progress both individual student and overall programmatic data (Weist et al., 
2022).  
 
Systems Planning: In the planning phase of screening, schools should develop a 
system for follow-up and referral to connect students to the appropriate services 
and/or interventions (Hoover & Bostic, 2021; NCSSLE, 2020). During this phase, it is 
recommended that schools also conduct “resource mapping,” or generating an 
updated list of currently available internal and external mental health resources 
across tiers of support (Bruhn et al., 2014; Dvorsky et al., 2013; NCSMH, 2018). This 
list may also include basic needs resources for families experiencing financial 
hardship, such as food banks (Amirazizi et al., 2022). 
 

 

 

 

 

 

 

 

 

 

 

 
 
 

EXAMPLES FROM  
THE FIELD 

A critical component to preparing for universal screening is the time and 
intentional effort the team dedicates to resource/intervention mapping. 
This begins with a solid foundation in Tier 1 supports; clearly defined 
systems and evidence-based practices that are accessible to all students. 
Establishing clarity and having team conversations around what is 
universally available at Tier 1 strengthens the effectiveness of the MTSS 

framework within a district and building.” 
 Intervention/Resource Mapping Template. 
 Problem-solving process (page 6.) 

“ 

https://smartcenter.uw.edu/wp-content/uploads/2025/06/Resource-mapping-activity-template-2.xlsx
https://smartcenter.uw.edu/wp-content/uploads/2025/06/Sample-School-District-Screening-Implementation-Guide-2.pdf


CRITICAL CONSIDERATIONS 

Engaging families, students, and community members: After screening, it is 
recommended that data-based results and associated recommendations be shared 
with parents (Maike et al., 2018). During follow-up, schools may also integrate 
parents into interventions to support the students across multiple settings (Plath et 
al., 2015). Finally, parents should be given the opportunity to provide feedback on 
screening implementation and follow-up (Illinois State Board of Education, 2023).      

Cultural Responsiveness: Universal SEBMH screening has a primary focus of 
identifying what system level features of Tier 1 instruction, supports, climate, and 
culture must be addressed, emphasizing a prevention and promotion-focused 
population-based approach such as MTSS (Dowdy et al., 2015; Kiperman et al., 
2024; Lane et al., 2020; Lazarus et al., 2022; Moore et al., 2023; Moore et al., 2024; 
Naser et al., 2018).  

Understanding and addressing structural root causes of student’s SEBMH needs 
can avoid placing blame or the burden of responsibility on the student themselves, 
their background or environments, and can promote overall wellbeing and prevent 
future concerns (Exner-Cortens et al., 2022).  Disaggregating screening and other 
data sources when monitoring your system is also key in being culturally 
responsive when assessing your Tier 1 and advanced tier systems (Tiers 2 and 3).  

Supporting students with disabilities: Through a systems-focus on supporting all 
students and using the data to adjust Tier 1, universal SEBMH screening can help 
support all students, including students with disabilities.   

SPIRALED TIPS 

TIP 1 It’s recommended to share data-based results and associated 
recommendations with caregivers.  

TIP 2 Did you know that schools can integrate caregivers into interventions to 
support students across multiple settings?  

TIP 3 A culturally responsive practice in universal SEBMH screening involves 
identifying what system-level features of Tier 1 instruction, supports, climate, and 
culture must be addressed. This focus on prevention for all students can promote 
overall well-being for all students.  
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IMPLEMENTATION RECOMMENDATIONS 

Readiness: District and building leadership teams should engage in resource/ 
intervention mapping as part of the readiness phase of universal SEBMH screening. 

Data-based decision-making: The district team should develop a standard 
problem-solving process for district and building leadership teams to follow once 
screening has taken place. This process should approach problem-solving in a 
systematic manner, focusing on Tier 1 prior to connecting students to 
interventions/supports.  

 
 
 
 
 

DATE 

FEATURE NOT IN PLACE ALMOST YES 

District team has established follow-up and referral 
process and resources for buildings to 
contextualize to their settings after screening takes 
place.  

District and building leadership team(s) have 
engaged in resource/intervention mapping process. 

The district and building leadership teams include 
mental health expertise.  

IMPLEMENTATION FIDELITY CHECKLIST 

The following tool can be used for self-assessment used by a district or building leadership 
team for guidance on action planning around universal SEBMH screening.  

SmartCenter.uw.edu | 2025 

https://smartcenter.uw.edu/wp-content/uploads/2025/06/Resource-mapping-activity-template-2.xlsx
https://smartcenter.uw.edu/wp-content/uploads/2025/06/Resource-mapping-activity-template-2.xlsx


References 

American Psychological Association. (2020). APA dictionary of psychology. 
https://dictionary.apa.org/psychological-assessment 

Amirazizi, S., Dowdy, E., & Barnett, M. (2022). Considerations for conducting legal and ethical 
ACEs screening in schools. Psychology in the Schools, 60, 1107–1124. 
https://doi.org/10.1002/pits.22822 

Brann, K. L., Naser, S. C., Splett, J. W., & DiOrio, C. A. (2021). A mixed-method analysis of the 
implementation process of universal screening in a tiered mental health system. 
Psychology in the Schools, 58, 2089–2113. https://doi.org/10.1002/pits.22579 

Briesch, A. M., Chafouleas, S. M., & Chaffee, R. K. (2018). Analysis of state-level guidance 
regarding school-based, universal screening for social, emotional, and behavioral risk. 
School Mental Health, 10(2), 147–162. https://doi.org/10.1007/s12310-017-9232-5 

Bruhn, A. L., Woods-Groves, S., & Huddle, S. (2014). A preliminary investigation of emotional 
and behavioral screening practices in K–12 schools. Education and Treatment of 
Children, 37(4), 611–634. https://doi.org/10.1353/etc.2014.0039 

CASEL Assessment Workgroup. (2018). Choosing and using SEL competency assessments: 
What schools and districts need to know. https://measuringsel.casel.org/assessment-
guide/considerations-for-sel-competency-assessment/ 

Center on Positive Behavioral Interventions and Supports. (2023). Systematic screening in tiered 
systems: Lessons learned at the elementary school level. 
https://www.pbis.org/resource/systematic-screening-in-tiered-systems-lessons-learnedat-
the-elementary-school-level 

Chafouleas, S. M., Cintron, D. W., Koslouski, J. B., Briesch, A. M., McCoach, D. B., & Dineen, 
J. N. (2024). District administrator perspectives of current and ideal approaches to 
identifying and supporting student social, emotional, and behavioral needs. Frontiers in 
Education, 9, 1291898. https://doi.org/10.3389/feduc.2024.1291898 

Connors, E. H., Moffa, K., Carl, T., Crocker, J., Bohnenkamp, J. H., Lever, N. A., & Hoover, S. 
A. (2021). Advancing mental health screening in schools: Innovative, field-tested
practices and observed trends during a 15-month learning collaborative. Psychology in
the Schools, 59, 1135–1157. https://doi.org/10.1002/pits.22670

Dowdy, E., Furlong, M., Raines, T. C., Bovery, B., Kauffman, B., Kamphaus, R. W., Dever, B. 
V., Price, M., & Murdock, J. (2015). Enhancing school-based mental health services with 
a preventive and promotive approach to universal screening for complete mental health. 
Journal of Educational and Psychological Consultation, 25(2–3), 178–197. 
https://doi.org/10.1080/10474412.2014.929951 

https://dictionary.apa.org/psychological-assessment
https://doi.org/10.1002/pits.22822
https://doi.org/10.1002/pits.22579
https://doi.org/10.1007/s12310-017-9232-5
https://doi.org/10.1353/etc.2014.0039
https://doi.org/10.3389/feduc.2024.1291898
https://doi.org/10.1002/pits.22670
https://doi.org/10.1080/10474412.2014.929951


CASEL Assessment Workgroup. (2018). Choosing and using SEL competency assessments: 
What schools and districts need to know. https://measuringsel.casel.org/assessment-
guide/considerations-for-sel-competency-assessment/ 

Center on Positive Behavioral Interventions and Supports. (2023). Systematic screening in tiered 
systems: Lessons learned at the elementary school level. 
https://www.pbis.org/resource/systematic-screening-in-tiered-systems-lessons-learnedat-
the-elementary-school-level 

Chafouleas, S. M., Cintron, D. W., Koslouski, J. B., Briesch, A. M., McCoach, D. B., & Dineen, 
J. N. (2024). District administrator perspectives of current and ideal approaches to 
identifying and supporting student social, emotional, and behavioral needs. Frontiers in 
Education, 9, 1291898. https://doi.org/10.3389/feduc.2024.1291898 

Connors, E. H., Moffa, K., Carl, T., Crocker, J., Bohnenkamp, J. H., Lever, N. A., & Hoover, S. 
A. (2021). Advancing mental health screening in schools: Innovative, field-tested 
practices and observed trends during a 15-month learning collaborative. Psychology in 
the Schools, 59, 1135–1157. https://doi.org/10.1002/pits.22670 

Dowdy, E., Furlong, M., Raines, T. C., Bovery, B., Kauffman, B., Kamphaus, R. W., Dever, B. 
V., Price, M., & Murdock, J. (2015). Enhancing school-based mental health services with 
a preventive and promotive approach to universal screening for complete mental health. 
Journal of Educational and Psychological Consultation, 25(2–3), 178–197. 
https://doi.org/10.1080/10474412.2014.929951 

Dowdy, E., Ritchey, K., & Kamphaus, R. W. (2010). School-based screening: A population based 
approach to inform and monitor children’s mental health needs. School Mental Health, 
2(4), 166–176. https://doi.org/10.1007/s12310-010-9036-3 

Dvorsky, M. R., Girio-Herrera, E., & Sarno Owens, J. (2013). School-based screening for mental 
health in early childhood. In M. Weist, N. A. Lever, C. Bradshaw, & J. Sarno Owens 
(Eds.), Handbook of school mental health: Research, training, practice, and policy, issues 
in clinical child psychology (pp. 297–310). Springer. https://doi.org/10.1007/978-1-4614-
7624-5_22 

Eklund, K., & Rossen, E. (2016). Guidance for trauma screening in schools: A product of the 
defending childhood state policy initiative. The National Center for Mental Health and 
Juvenile Justice. https://www.prainc.com/wp-content/uploads/2022/03/Guidance-
forTrauma-Screening-in-Schools-109408.pdf 

Exner-Cortens, D., Gaias, L. M., Splett, J. W., Jones, J., & Walker, W. (2022). Embedding equity 
into school mental health theory, research, and practice: An introduction to the special 
issue series. Psychology in the Schools, 59(10), 1941–1947. 
https://doi.org/10.1002/pits.22679 

https://measuringsel.casel.org/assessment-guide/considerations-for-sel-competency-assessment/
https://measuringsel.casel.org/assessment-guide/considerations-for-sel-competency-assessment/
https://www.pbis.org/resource/systematic-screening-in-tiered-systems-lessons-learnedat-the-elementary-school-level
https://www.pbis.org/resource/systematic-screening-in-tiered-systems-lessons-learnedat-the-elementary-school-level
https://doi.org/10.3389/feduc.2024.1291898
https://doi.org/10.1002/pits.22670
https://doi.org/10.1080/10474412.2014.929951
https://doi.org/10.1007/s12310-010-9036-3
https://doi.org/10.1007/978-1-4614-7624-5_22
https://doi.org/10.1007/978-1-4614-7624-5_22
https://www.prainc.com/wp-content/uploads/2022/03/Guidance-forTrauma-Screening-in-Schools-109408.pdf
https://www.prainc.com/wp-content/uploads/2022/03/Guidance-forTrauma-Screening-in-Schools-109408.pdf
https://doi.org/10.1002/pits.22679


Glover, T. A., & Albers, C. A. (2007). Considerations for evaluating universal screening 
assessments. Journal of School Psychology, 45(2), 117–135. 
https://doi.org/10.1016/j.jsp.2006.05.005 

Hoover, S., & Bostic, J. (2021). Schools as a vital component of the child and adolescent mental 
health system. Psychiatric Services, 72(1), 37–48. 
https://doi.org/10.1176/appi.ps.201900575 

Humphrey, N., & Wigelsworth, M. (2016). Making the case for universal school-based mental 
health screening. Emotional and Behavioural Difficulties, 21(1), 22–42. 
https://doi.org/10.1080/13632752.2015.1120051 

Illinois State Board of Education. (2023). Lessons learned: A landscape scan of mental health 
screening practices in Illinois schools. https://www.isbe.net/Documents/LessonsLearned-
Landscape-Scan-Mental-Health-Screening-IL-Schools.pdf 

Kilgus, S. P., & Eklund, K. R. (2016). Consideration of base rates within universal screening for 
behavioral and emotional risk: A novel procedural framework. National Association of 
School Psychologists School Psychology Forum: Research in Practice, 10(1), 120–130. 

Kiperman, S., Clark, K., Renshaw, T. L., Anderson, J. R., Bernstein, E., & Willenbrink, J. B. 
(2024). Guidelines toward more socially just mental health screening in schools. School 
Psychology, 39(2), 151–166. https://doi.org/10.1037/spq0000558 

Lane, K. L., Oakes, W., & Menzies, H. (2010). Systematic screenings to prevent the development 
of learning and behavior problems: Considerations for practitioners, researchers, and 
policy makers. Journal of Disability Policy Studies, 21(3), 160–172. 
https://doi.org/10.1177/1044207310379123 

Lane, K. L., Buckman, M. M., Sherod, R., Powers, L., Oakes, W. P., & Lane, K. S. (2020). 
Universal screening – Systematic screening to shape instruction: Lessons learned & 
practicalities. Center on PBIS, University of Oregon. https://cdn.prod.website-
files.com/5d3725188825e071f1670246/67e187267c63ec46a776ba7a_Universal%20Scre
ening%202019%20RDQ%20Brief2.pdf 

Lazarus, P. J., Doll, B., Song, S. Y., & Radliff, K. (2022). Transforming school mental health 
services based on a culturally responsible dual-factor model. School Psychology Review, 
51(6), 755–770. https://doi.org/10.1080/2372966X.2021.1968282 

Levitt, J. M., Saka, N., Hunter Romanelli, L., & Hoagwood, K. (2007). Early identification of 
mental health problems in schools: The status of instrumentation. Journal of School 
Psychology, 45(2), 163–191. https://doi.org/10.1016/j.jsp.2006.11.005 

Maike, M. M., Osborne, M., Fox, T., & Scarano, D. (2018). Exploring the landscape of mental 
health and wellness in Washington’s K–12 education system. Kaiser Permanente 

https://doi.org/10.1016/j.jsp.2006.05.005
https://doi.org/10.1176/appi.ps.201900575
https://doi.org/10.1080/13632752.2015.1120051
https://www.isbe.net/Documents/LessonsLearned-Landscape-Scan-Mental-Health-Screening-IL-Schools.pdf
https://www.isbe.net/Documents/LessonsLearned-Landscape-Scan-Mental-Health-Screening-IL-Schools.pdf
https://doi.org/10.1037/spq0000558
https://doi.org/10.1177/1044207310379123
https://cdn.prod.website-files.com/5d3725188825e071f1670246/67e187267c63ec46a776ba7a_Universal%20Screening%202019%20RDQ%20Brief2.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/67e187267c63ec46a776ba7a_Universal%20Screening%202019%20RDQ%20Brief2.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/67e187267c63ec46a776ba7a_Universal%20Screening%202019%20RDQ%20Brief2.pdf
https://doi.org/10.1080/2372966X.2021.1968282
https://doi.org/10.1016/j.jsp.2006.11.005


Washington Community Health. 
https://wa.kaiserpermanente.org/static/pdf/public/about/mental-health-wellnesssummary-
report.pdf 

McKown, C. (2019). Assessing students’ social and emotional learning. W. W. Norton & 
Company. 

Missouri Department of Elementary and Secondary Education. (2018). Missouri Schoolwide 
Positive Behavior Support: Tier 3 team workbook. https://pbismissouri.org/wp-
content/uploads/2018/05/MOSW-PBS-Tier-3-2018-04.24.18.pdf 

Moore, S., Geierstanger, S., Soleimanpour, S., Padilla, V., Davidson, E., Yu, J., & Rose, A. 
(2024). Universal mental health screening of children and youth project, Phase 1 report: 
Literature review. Mental Health Services Oversight and Accountability Commission. 

Moore, S., Long, A. C. J., Coyle, S., Cooper, J. M., Mayworm, A. M., Amirazizi, S., Edyburn, K. 
L., Pannozzo, P., Choe, D., Miller, F. G., Eklund, K., Bohnenkamp, J., Whitcomb, S., 
Raines, T. C., & Dowdy, E. (2023). A roadmap to equitable school mental health 
screening. Journal of School Psychology, 96, 57–74. 
https://doi.org/10.1016/j.jsp.2022.11.001 

Moore, S., Widales-Benitez, O., Carnazzo, K., Kim, E. K., Moffa, K., & Dowdy, E. (2015). 
Conducting universal complete mental health screening via student self-report. 
Contemporary School Psychology, 19(4), 253–267. https://doi.org/10.1007/s40688-015-
0062-x 

Naser, S., Brown, J., & Verlenden, J. (2018). The utility of universal screening to guide school-
based prevention initiatives: Comparison of office discipline referrals to standardized 
emotional and behavioral risk screening. Contemporary School Psychology, 22(4), 424–
434. https://doi.org/10.1007/s40688-018-0173-2 

National Center on Safe Supportive Learning Environments. (2021). Mental health screening 
tools for grades K–12. https://safesupportivelearning.ed.gov/sites/default/files/10-
MntlHlthScrnTlsGrK-12508.pdf 

National Center for School Mental Health. (2023). School mental health quality guide: 
Screening. University of Maryland School of Medicine. 
https://www.schoolmentalhealth.org/media/som/microsites/ncsmh/documents/qualityguid
es/Impact.pdf 

National Center for School Mental Health. (2018). School mental health screening playbook: 
Best practices and tips from the field. 
https://www.azahcccs.gov/AHCCCS/Downloads/Initiatives/BehavioralHealthServices/He
lios/Tucson_09252019/ToolkitResource/School-Mental-Health-Screening-Playbook.pdf 

https://wa.kaiserpermanente.org/static/pdf/public/about/mental-health-wellnesssummary-report.pdf
https://wa.kaiserpermanente.org/static/pdf/public/about/mental-health-wellnesssummary-report.pdf
https://pbismissouri.org/wp-content/uploads/2018/05/MOSW-PBS-Tier-3-2018-04.24.18.pdf
https://pbismissouri.org/wp-content/uploads/2018/05/MOSW-PBS-Tier-3-2018-04.24.18.pdf
https://doi.org/10.1016/j.jsp.2022.11.001
https://doi.org/10.1007/s40688-018-0173-2
https://safesupportivelearning.ed.gov/sites/default/files/10-MntlHlthScrnTlsGrK-12508.pdf
https://safesupportivelearning.ed.gov/sites/default/files/10-MntlHlthScrnTlsGrK-12508.pdf
https://www.schoolmentalhealth.org/media/som/microsites/ncsmh/documents/qualityguides/Impact.pdf
https://www.schoolmentalhealth.org/media/som/microsites/ncsmh/documents/qualityguides/Impact.pdf


Ohio PBIS Network. (2016). School-wide universal screening for behavioral and mental health 
issues: Implementation guidance. 
https://www.escneo.org/Downloads/ScreeningGuidance-Document-Final.pdf 

Plath, D., Crofts, P., & Stuart, G. (2015). Engaging families in early intervention for child 
conduct concerns. Children Australia, 41(1), 49–58. https://doi.org/10.1017/cha.2015.5 

Romer, N., von der Embse, N., Eklund, K., Kilgus, S., Perales, K., Splett, J. W., & Sudlo, S., 
Wheeler, D. (2020). Best practices in social, emotional, and behavioral screening: An 
implementation guide (Version 2.0). https://smhcollaborative.org/universal-screening 

School Mental Health Assessment, Research, and Training (SMART) Center. (2025). A 
landscape analysis of universal social, emotional, behavioral and mental health 
(SEBMH) screening in Washington State schools and districts final report [Report to WA 
State Legislature as directed by ESSB 5950 (2023–24)]. University of Washington. 
https://app.leg.wa.gov/ReportsToTheLegislature/Home/GetPDF?fileName=UWSMART
%20Legislative%20Report%20FINAL%20063025_41d8bd18-3a1b-4701-a031-
fbb0ab952e95.pdf 

Substance Abuse and Mental Health Services Administration. (2019). Ready, set, go, review: 
Screening for behavioral health risk in schools. Office of the Chief Medical Officer, 
SAMHSA. https://www.samhsa.gov/sites/default/files/ready-set-go-review-mh-
screening-schools.pdf 

Twyford, J., Eklund, K., Chin, J., & Dowdy, E. 2010.“Behavioral RTI Model: Implementing 
Screening for Emotional and Behavioral Problems.” Mini session presented at the 
meeting of the National Association of School Psychologists, Chicago IL 

Ulmer, K., Thornton, J., Storey, A., Wood, M., Meyer, B., Pohlman, K., Lowe-Fotos, A., Wesson, 
T., Mackey, T., Ritchie, M., & Poage Gaines, R. (2020). EISEL Universal SEB Screening 
Workgroup Recommendations. Illinois State Board of Education. 
https://www.isbe.net/Documents_SELTaskForce/EISEL-SEB-Screening-
WorkgroupRecommendations.pdf 

Vander Stoep, A., McCauley, E., Thompson, K. A., Herting, J. R., Kuo, E. S., Stewart, D. G., 
Anderson, C. A., & Kushner, S. (2005). Universal emotional health screening at the 
middle school transition. Journal of Emotional and Behavioral Disorders, 13(4), 213–
223. https://doi.org/10.1177/10634266050130040301

Verlenden, J., Naser, S., & Brown, J. (2021). Steps in the implementation of universal screening 
for behavioral and emotional risk to support multi-tiered systems of support: Two case 
studies. Journal of Applied School Psychology, 37(1), 69–107. 
https://doi.org/10.1080/15377903.2020.1780660 

https://www.escneo.org/Downloads/ScreeningGuidance-Document-Final.pdf
https://doi.org/10.1017/cha.2015.5
https://app.leg.wa.gov/ReportsToTheLegislature/Home/GetPDF?fileName=UWSMART%20Legislative%20Report%20FINAL%20063025_41d8bd18-3a1b-4701-a031-fbb0ab952e95.pdf
https://app.leg.wa.gov/ReportsToTheLegislature/Home/GetPDF?fileName=UWSMART%20Legislative%20Report%20FINAL%20063025_41d8bd18-3a1b-4701-a031-fbb0ab952e95.pdf
https://app.leg.wa.gov/ReportsToTheLegislature/Home/GetPDF?fileName=UWSMART%20Legislative%20Report%20FINAL%20063025_41d8bd18-3a1b-4701-a031-fbb0ab952e95.pdf
https://www.samhsa.gov/sites/default/files/ready-set-go-review-mh-screening-schools.pdf
https://www.samhsa.gov/sites/default/files/ready-set-go-review-mh-screening-schools.pdf
https://www.isbe.net/Documents_SELTaskForce/EISEL-SEB-Screening-WorkgroupRecommendations.pdf
https://www.isbe.net/Documents_SELTaskForce/EISEL-SEB-Screening-WorkgroupRecommendations.pdf
https://doi.org/10.1177/10634266050130040301
https://doi.org/10.1080/15377903.2020.1780660


Villarreal, V., & Peterson, L. S. (2024). Mental health screening: Recommendations from an 
integrated literature review. Contemporary School Psychology. 
https://doi.org/10.1007/s40688-024-00501-y 

Weist, M. D., Splett, J. W., Halliday, C. A., Gage, N. A., Seaman, M. A., Perkins, K. A., Perales, 
K., Miller, E., Collins, D., & DiStefano, C. (2022). A randomized controlled trial on the 
interconnected systems framework for school mental health and PBIS: Focus on proximal 
variables and school discipline. Journal of School Psychology, 94, 49–65. 
https://doi.org/10.1016/j.jsp.2022.08.002 

Wingate, E. J., Suldo, S. M., & Peterson, R. K. S. (2018). Monitoring and fostering elementary 
school students’ life satisfaction: A case study. Journal of Applied School Psychology, 
34(2), 180–200. https://doi.org/10.1080/15377903.2017.1403399 

https://doi.org/10.1007/s40688-024-00501-y
https://doi.org/10.1016/j.jsp.2022.08.002
https://doi.org/10.1080/15377903.2017.1403399

	Screening BPs Cover Page
	BP guide intro
	CRITICAL CONSIDERATIONS

	Family Community Partnerships
	IMPLEMENTATION RECOMMENDATIONS
	IMPLEMENTATION FIDELITY CHECKLIST


	Tool Slection V3
	IMPLEMENTATION FIDELITY CHECKLIST

	Training & PD
	CRITICAL CONSIDERATIONS
	IMPLEMENTATION RECOMMENDATIONS
	IMPLEMENTATION FIDELITY CHECKLIST

	Implementation & Logistics
	IMPLEMENTATION RECOMMENDATIONS
	IMPLEMENTATION FIDELITY CHECKLIST


	Informing Tier 1 & Availability of Services
	CRITICAL CONSIDERATIONS
	SPIRALED TIPS
	IMPLEMENTATION RECOMMENDATIONS
	IMPLEMENTATION FIDELITY CHECKLIST

	Briefs References



